Teacher Support Materials to Accompany 
Stories to Support the Pasifika Learning Languages Series Resource: Mua Ō! An Introduction to Gagana Sāmoa 

Introduction
These teacher support materials accompany the six storybooks developed especially to support the Learning Languages Series resource Mua Ō! An Introduction to Gagana Sāmoa. Each story gives students opportunities to extend their language and cultural knowledge and to practise reading the target language of specific units in Mua Ō! 
These teacher support materials suggest ways in which teachers can use the six storybooks to foster gagana Sāmoa learning at levels 1 and 2, particularly in the context of the Mua Ō! programme. 
Teachers can use the teaching as inquiry cycle within this programme. You can find this cycle in the effective pedagogy section on page 35 of The New Zealand Curriculum or at: 
http://nzcurriculum.tki.org.nz/Curriculum-documents/The-New-Zealand-Curriculum/Effective-pedagogy

Mua Ō! An Introduction to Gagana Sāmoa
Mua Ō! is a resource in the Learning Languages Series. It provides a language-teaching programme that can be used by teachers, including teachers who do not speak gagana Sāmoa or know how to teach languages. Mua Ō! includes:
twenty units, of three lessons each
a range of language suitable for years 7–10 at levels 1 and 2 of the curriculum
video and audio support to engage learners and demonstrate how fluent speakers use the language
 lesson plans that could be linked to opportunities for learners to enjoy reading gagana Sāmoa texts. 
You can link to Mua Ō! at http://pasifika.tki.org.nz/Pasifika-languages/Gagana-Samoa
Engaging students with texts
The teacher’s role is to mediate the interactions between the student and the learning materials and enable the student to meet their learning intention. 

Please note that the glossary page of each storybook contains an ‘e’ after the word Matāʻupu but these Teacher Support Materials do not. Both are correct.



‘O Fea o ‘Oe e Tīgā? 
na tūsia e Junior Kiki Maepu
This story supports Matā‘upu 12 (Lo‘u tino/My body).
Text Features
The language features of this story include:
the formal greetings Tālofa, tamaiti and Tālofa, faiā‘oga
instructions, for example, Selaima, fa‘atagā fai ‘oe ma tagata poto e togafitia manu‘a
the possessive pronouns la‘u, lo‘u, lou 
the everyday and the respectful language for body parts used when speaking to an older person, for example, ulu, ao 
the questions and answers about what hurts, for example, E tīgā lou ao?, Leai, ‘e lē ‘o tīgā lo‘u ulu.

The cultural features of this story include:
the need to use respectful language when speaking to an older person. 

Supports and Challenges
Students who have completed Matā‘upu 5 and Matā‘upu 12 of Mua Ō! may find it easy to: 
identify the possessive pronouns la‘u, lo‘u, and lou
identify the everyday and the respectful language for different parts of the body.
These students may find it challenging to:
understand some new vocabulary, phrases, and sentences (these are in the book’s glossary)
understand some familiar words in new, and sometimes quite long, sentences. 

Planning: Teaching as Inquiry
Consider your students’ interests and their ability to read in gagana Sāmoa at this level and choose activities that provide appropriate content and support. Assess and reflect on the effectiveness of your teaching and the students’ learning, then plan next steps.

Curriculum Links and Links to Mua Ō! An Introduction to Gagana Sāmoa
The New Zealand Curriculum: Learning Languages
Students will recognise that the target language is organised in particular ways (levels 1 and 2)
Ta‘iala mo le Gagana Sāmoa: The Gagana Sāmoa Guidelines 
Students will:
use language … to show respect (level 1)
respond to and use gagana Sāmoa texts  (level 1)
make requests, give instructions, and respond to requests and instructions. (level 2)

Mua Ō! An Introduction to Gagana Sāmoa
Matā‘upu 12
Students will be able to label the parts of their bodies in gagana Sāmoa.

A Possible Teaching Goal
Students will be able to identify and use the different words for the different parts of the body, and understand when they may be used and who may use them in different situations. 

Learning Activities
Before Reading
Prior knowledge
Revise the vocabulary and structures for Matā‘upu 5 and Matā‘upu 12, in particular, the possessive pronouns la‘u, lo‘u, and lou. 
Revising la‘u and lo‘u
Have the students work in groups of three or four. Give each group a set of cards with pictures illustrating vocabulary they have already learned on one side and the word with the correct pronoun for “my” (la‘u or lo‘u) on the other side. To take their turn, a student picks up the card, looks at the picture and says the word and the correct pronoun. Then they turn it over to see if they are correct. If they are correct, they keep the card. If they are wrong, they put the card on the bottom of the pile. The winner is the student with the most cards at the end.
Pronunciation of new language 
If possible, ask a native speaker of gagana Sāmoa to model the correct pronunciation of any unfamiliar words for you and the students. This person could read the story to you and the class as the first reading, or you could record them reading it and play the recording to the class. 
Introducing the book
Give pairs or small groups of students one page of the story with just the illustration and no words. Ask each pair or group to discuss what they think is happening and to list as many gagana Sāmoa words to describe the illustration as they can. 
Have each group present their illustration and their list of words to the rest of the class, using only their picture and gagana Sāmoa words. After each pair or group presents, create and add to a class vocabulary list for the book. Offer some suggestions for the new vocabulary they might need in order to describe what they see in the illustrations (using the glossary as a guide).
Now show the students the cover and the title of the book. Ask them to predict what they think the story is about. 
Learning intentions
Share the learning intentions and discuss them with your students. Some examples of possible learning intentions for reading this story are given below.
After reading the text, I will be able to:
read and discuss a text 
read dialogue in gagana Sāmoa aloud with fluency
identify and use the everyday and the respectful terms for certain parts of the body
identify and use the possessive pronouns la‘u, lo‘u, and lou
ask and answer questions about what hurts.
Reading the Text 
Read the story aloud to the students. Ask them to write down any words for body parts that they hear when they listen. When you have finished reading, have the students work in pairs to:
compare their lists
put the words into two categories, everyday words and respectful words. 
Give each student or pair of students a copy of the book. Tell them to look through the book for words to add to their lists of everyday and respectful terms for body parts.

Read the story aloud to the students again. This time, tell them to follow the text and look at the illustrations as you read. Read with lots of expression to help them get the gist of the story. Pause at the end of each page to give them a moment to look at the text and the illustrations and to talk to their partner.
Point out the glossary at the back of the book and tell the students to use it in the next task.
Where? Who? What?
Tell the pairs of students to work through the book together and fill in a table like the one below. They need to identify the setting (a school classroom) only at page 2 and then the setting is the same for the other pages. For each page, they need to identify the characters and what they say and/or do. Tell them that there won’t always be information in each section (for example, a character may do something but not say anything). 

You may want to complete page 2 as a class before they work in pairs. Tell them to just write as much as they can understand and not to worry if they can’t understand everything. They can discuss and write notes in English, gagana Sāmoa, or any other language they know. But they need to be prepared to explain their ideas to the rest of the class. To adapt this task for different abilities, you could:
assign just one page to a pair and then ask each pair to share their information with the class
provide tables with some of the information filled in, to help scaffold students who need a bit more support. 

	Page number
	Where?
	Who?
	What do they/she say?
	What do they/she do?

	2–3
	
	

	
	

	3–4
	
	
	
	



When the students have finished, go through each page together, reading it aloud and prompting the students to use familiar words, your class vocabulary list, the glossary, and the illustrations to help them understand the language. Fill in a class version of the table, using English or gagana Sāmoa. As you fill in the table, you could: 
note particular phrases or sentences such as ‘O fea o ‘oe e tīgā? that you want to focus on later
check the students’ lists of everyday and formal words for parts of the body and prompt them to identify why they are used in the context of the story
point out the phrase Mānaia le gāluega. (You could use it to praise and encourage the students and tell them to use it with each other.)
Reading aloud
Invite the students to read the story aloud in groups, with each student taking a different part. Their goal is to read fluently, with correct pronunciation and expression. Each can give the others in their group feedback on this.
After Reading
Ask the students to share what they liked about the story, or about the reading by members of their group.
Asking and answering questions about what hurts
Read the dialogue between Ianeta and Selaima on pages 6–9 aloud as a class, with you saying each sentence and the class repeating it after you. Tell the students to close their books. You take Selaima’s part and gesture to a student to answer as Ianeta, choosing a different student for each answer. Prompt the students and allow others in the class to help if they have difficulty remembering the answers. If necessary, put Ianeta’s answers on the whiteboard with just the pronoun and the word for the body part missing (for example, Leai, ‘e lē ‘o tīgā ______ ________.) 

When you have done this twice, add Selaima’s part, gesturing to a student to ask Selaima’s question and then to another student to give Ianeta’s answer. Again, write parts of Selaima’s questions on the whiteboard if necessary (for example, E tīgā _____ _____?)  Go through the questions and answers in this way several times, erasing more from the sentences on the whiteboard each time so that the students have to remember more.
Hold up a picture of someone having a minor accident. Prompt the students to ask you what hurts and if a body part hurts – Faiā‘oga, ‘o fea o ‘oe e tīgā? E tīgā ______ __________? Answer in the positive or negative, according to what is shown in the picture. Give pairs of students sets of cards showing people having minor accidents. Tell them that one student picks up the card and the pair imagines that the person holding the card is the person in the picture. The other student asks the question, using the appropriate form of address (for example, Tīna, Suga) and words for body parts according to who they imagine the person in the picture is (for example, a girl their own age or an adult neighbour). Then they change roles, with the other student picking up the card. 

Reflecting on the Learning
Have the students refer to their learning intentions and reflect individually or discuss in pairs whether they have fulfilled the intentions. Ask the students questions such as:
Can you explain when everyday and respectful language is used and give some examples? 
What helped you understand the story? 
How can you use the new language and remember it? 
Is there some other language from the story that you want to learn and remember?
What do you think are the next steps in your learning? 




English Version of the Story
Where Are You Hurt?
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[page 2]
“Good afternoon, girls,” says the teacher.
“Good afternoon, teacher,” answers the class.
“Mrs Tulaga is here to teach you 
some first aid”, says the teacher. [Literally “to teach you how to help someone who is hurt.”]
“Good afternoon, girls,” says Mrs Tulaga.
“Good afternoon, Mrs Tulaga,” answers the class.
“Please find a partner,” says Mrs Tulaga.
“You’re my partner,” says Selaima to Ianeta.

[page 5]
“One of you two pretends to have a hurt leg or foot,” 
says Mrs Tulaga.
“I will pretend to be my grandma,” says Ianeta.
“Let’s pretend I have fallen down.”
“Selaima, pretend to be the first aid expert,” 
says Mrs Tulaga.  “You ask what hurts and put your 
hand where it hurts.”

[page 6]
“Tinā, where are you hurt?” asks Selaima.  
“Does your head hurt?”
“No, my head doesn’t hurt,” answers Ianeta.
“Does your stomach hurt?” asks Selaima.  
“No, my stomach doesn’t hurt,” answers Ianeta.

[page 9]
“My leg hurts,” says Ianeta.
“Where does it hurt?” asks Selaima.
“Your ankle or your knee?”
“My ankle,” says Ianeta. 
“Selaima, put your hand on the ankle,”
says Mrs Tulaga.  “We [you and I] will check to see
if Grandma’s ankle is broken.”

[page 10]
“Tinā, I’ve bandaged your sprained ankle,” 
says Selaima.  “How do you feel?”
“Good, thank you, Selaima,” says Ianeta.
“You did a good job.” 
“Yes,” says Mrs Tulaga.  “You did a good job, 
Selaima.”
“The bell has rung,” says the teacher.
“Pick up your schoolbags.”

[page 11]
“Carry my bag please, Selaima,” 
says Ianeta.  “I have a sprained ankle.”

[page 12]
“You’re not hurt,” says Selaima.  “Take off the bandage.”
“You have to do as I tell you,” 
says Ianeta.  “Don’t forget, I am my grandma!”

