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What’s it all about?
	KEY CONTENT

It’s all about the students. It’s about how schools, families and communities find ways to work together to support and encourage their Pasifika students to enjoy school, engage with learning, aim high, and achieve academically and socially. It’s about how they help them to be the best they can possibly be.  

When students are at the centre, and everyone works together with the same focus and purpose to provide the teaching and learning support where it is needed, then Pasifika students flourish. In a supportive teaching and learning environment, they gain confidence in themselves and their potential to learn, individually and collectively. As a result, they lift their achievement.   

Among other things, school leadership is crucial to lifting student performance. 

“Our primary conclusion is that pedagogically focussed leadership has a substantial impact on student outcomes. The more leaders focus their influence, their learning, and their relationships with teachers on the core business of teaching and learning, the greater their influence on student outcomes." School Leadership and Student Outcomes: Identifying What Works and Why: Best Evidence Synthesis Iteration, page 40 (http://www.educationcounts.govt.nz/publications/series/2515/60169/60170)
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Building relationships 


	KEY CONTENT

Relationships matter. The teacher-student relationship plays a vital part in successfully engaging Pasifika students in their learning. When teachers and students develop mutually respectful, happy and open relationships, characterised by empathy and humour as well as academic challenge, Pasifika students are more willing to be involved in their learning and become more accepting of what education can do for them. They learn that schools can be a safe and happy place for Pasifika students, a place where they are cared for and cared about as they become confident with inquiry learning processes. 
Research also evidences the link between strong teacher-student relationships and high achievement:

“....there is the dimension of a strong emotional relationship which, together with the instructional attributes, has elements of being both rigorous and challenging as well as being respectful and empathetic. The former includes high expectations and the latter a Pasifika sense for the students of education being service-oriented and, from the teacher, positive affect expressed with devices such as Pasifika-oriented humour.” Ua Aoina le Manogi o le Lolo: Pasifika Schooling Improvement Research – Final Report, #10, page viii (http://www.educationcounts.govt.nz/publications/pasifika_education/61650/62392/3)
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Strengthening relationships 
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Where teachers and Pasifika students develop strong relationships with each other , they each gain a more holistic view of the other person as an individual. Teachers who integrate cultural values and socio-cultural norms explicitly into their pedagogy increase levels of trust, acceptance, sharing and mutual support between students.
The term 'learning community' is used to describe groups with  an unrelenting focus on learning. Such a group may be the classroom. Here, the  peer culture is shaped by the teacher to support the learning of each class member within a community of learners. This kind of community building, where it happens, ensures a positive, affirming social environment and supports academic and social outcomes of Pasifika learners. 

Caring practices alone are insufficient to create an environment that supports the learning of Pasifika students. The research evidence is clear: 

“Diversity is valued, addressed and integral to instructional strategies. Caring and support is integrated into pedagogy and evident in the practices of teachers and students. Academic norms are strong and not subverted by social norms. Students are enabled to express and process dissenting views. Disagreements around curriculum are valued and cognitive conflict is seen as a resource central to the learning process.” 

Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis, page 31 http://www.educationcounts.govt.nz/publications/series/2515/5959
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Transitions
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Pasifika children who move between educational settings require special care. For example, their transition to schools from early childhood centres may require them to adapt to using  English as the language of instruction. Other Pasifika children may not have experienced planned early childhood learning environments. 

When they have an explicit focus on Pasifika student learning, school leaders play a key role in ensuring that Pasifika students experience continuity as they move from one educational setting to another.  

“Leaders can create educationally powerful connections by:

· establishing continuities betweens student identities and school practices 

· developing continuities and coherence across teaching programmes

· ensuring effective transitions from one educational setting to another”

School Leadership and Student Outcomes: Identifying What Works and Why: Best Evidence Synthesis Iteration, page 43 (http://www.educationcounts.govt.nz/publications/series/2515/60169/60170)

The Year 8–9 transition also  represents a time of significant, deeper-level change and can be unsettling for Pasifika students.

 “The biggest ‘danger period’ for students in terms of an increased tendency to be more negative about school, their relationships with teachers, and teaching and learning in general was in the second half of Year 9, and not in the first few weeks following the transition."
A Study of Students’ Transition from Primary to Secondary Schooling, Research Division [Ministry of Education]  2008 http://www.educationcounts.govt.nz/publications/schooling/31844/31846
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The gifts  students bring
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“When teachers deliberately build on what their students know and have experienced, they maximise the use of learning time, anticipate students’ learning needs, and avoid unnecessary duplication of content. Teachers can help students make connections across learning areas as well as to home practices and the wider world." 

The New Zealand Curriculum page 34   

http://nzcurriculum.tki.org.nz/Curriculum-documents/The-New-Zealand-Curriculum/Effective-pedagogy

Specific dimensions of cultural responsiveness are part of more effective teaching, in particular the twin dimensions of positive relations and incorporating students’ resources.  For example, effective use of teacher-student discussion in whole class contexts enables diversity of student experience to be valued and to be a resource to support student achievement gains. Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis, page 27 http://www.educationcounts.govt.nz/publications/series/2515/5959)

The Schooling Improvement research  Ua Aoina le Manogi o le Lolo: Pasifika Schooling Improvement Research– Final Report, Pages 3- 4, executive summary (http://www.educationcounts.govt.nz/publications/pasifika_education/61650/62392/3) )results are encouraging. Pasifika pedagogies that are being developed in these schools, in the sense of being adapted to Pasifika learners, deliberately draw on background knowledge including topics, event knowledge, language patterns and activities. 

The teacher has considerable agency in mediating links between the different contexts in which students are socialised, through inclusive pedagogy. This aspect of quality teaching is particularly significant and likely to be a key system influence on reducing disparities that persist across students from different ethnic and social class groups. Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis, page 34. (http://www.educationcounts.govt.nz/publications/series/2515/5959)
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High expectations
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"Inappropriate teacher expectations can undermine students, or constitute a barrier to effective practice. Teacher expectations have been found to vary by student ethnicity, dis/ability, gender and other student characteristics unrelated to a student's actual capability." Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis, page 16 (http://www.educationcounts.govt.nz/publications/series/2515/5959)

High expectations are necessary but insufficient in themselves. 
Problems identified from student data are more likely to be accepted as important and relevant to the teaching–learning relationship if teachers can envision an alternative and have the confidence that they will be appropriately supported to make the necessary changes.

Other data can serve as a motivator for change. The Te Kotahitanga study was designed to improve the pedagogical relationships between teachers and students in New Zealand secondary schools. Data consisted of stories from engaged and disengaged students and from parents/whānau, principals,

and teachers. The project used these stories to challenge teachers’ social construction of students. 
“All the core studies showed explicitly or implicitly how teachers’ perceptions of students—in terms of who they were and what they should be learning—were reflected in their relationships with the students, and the content of what they were offering. A change in pedagogy also meant a change in relationships, and, at times, curriculum content. Cooperative learning, for example, was promoted as a way to include students with learning disabilities in regular classroom activities and, in doing so, to expose them to more cognitively demanding material. Teacher Professional Learning and Development Best Evidence Synthesis Iteration, page 172
(http://www.educationcounts.govt.nz/publications/series/2515/15341)
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Behaviour management
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Leadership can facilitate the achievement of important academic and social goals by creating an environment that is conducive to success. An orderly environment makes it possible for teachers to focus on teaching and students to focus on learning.

"The findings suggest that leaders of effective schools succeed in establishing a safe and supportive environment by means of clear and consistently enforced social expectations and discipline codes. Restorative justice programmes are favoured, displacing punitive discipline practices. 

When ensuring an orderly and supportive environment, leaders in high-performing schools:

• protect teaching time;

• ensure consistent discipline routines;

• identify and resolve conflicts quickly and effectively."

School Leadership and Student Outcomes: Identifying What Works and Why: Best Evidence Synthesis Iteration, page 43 http://www.educationcounts.govt.nz/publications/series/2515/60169/60170

Coherence within a school at all levels is important to effectiveness. Coherence matters between levels in the school, across members of the school’s professional community, and between different instructional parts including teachers. 

Research into Pasifika achievement indicates that :

“The coherence between teachers appears to be especially significant so that there is consistency in pedagogical approaches as well as in focus and goals.” Ua Aoina le Manogi o le Lolo: Pasifika Schooling Improvement Research – Final Report, page viii (http://www.educationcounts.govt.nz/publications/pasifika_education/61650/62392/3)
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